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	At a minimum, the following modules should be completed before beginning Module 7:

· Module 1:  Content and Structure
· Module 2:  Overview of the Evaluation Process
· Module 6:  Informal Observations
Prior to this module, teachers should watch the video “Human Essay” lesson on the Graduation Counts DVD #6.  This video was used in Module 6: Informal Observations.


	Slide 2
	
[image: image2.emf]Resources and Materials

Teachers will need the following resources and 

materials for this module:

•

CLASS Keys

SM

Notebook

•

Formative Analysis for CLASS Keys

SM

form

•

Formal Observation Planning for CLASS Keys

SM

form

•

Handout 7A:  Example Formal Observation Planning 

for CLASS Keys

SM

•

Handout 7B:  Example Formative Analysis for CLASS 

Keys

SM

•

Module 7 PowerPoint



	To complete Module 7, each teacher will need:

· CLASS KeysSM notebook

· Formative Analysis for CLASS KeysSM form

· Formal Observation Planning for CLASS KeysSM form

· Handout 7A:  Example Formal Observation Planning for CLASS KeysSM
· Handout 7B:  Example Formative Analysis for CLASS KeysSM
· Module 7 PowerPoint
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•

Explain the guidelines and steps for the 

formal observation.

•

Explain the preparation for a formal 

observation.

•

Explain the feedback and conference after 

the formal observation.


	Module 7:

· Clearly explains the guidelines and steps for a formal observation.  

· Provides teachers with the information needed to prepare for a formal observation.  

· Explains the feedback and the conference that follows the formal observation.
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	This graphic details the three phases of the CLASS KeysSM Process.

The three phases represent the three kinds of assessment:  diagnostic (Phase 1), formative (Phase 2), and summative (Phase 3).  

During Phase 2: Evidence Collection, evaluators collect evidence from observations, meetings, conferences, and artifacts.  
The formal observation is an important component of evidence collection.  

The work that occurs during Phase 2 lays the groundwork for the annual evaluation.

Each classroom teacher will have at least one formal observation prior to the annual evaluation.

Districts and principals may require more than one formal observation.  

Why would a teacher have more than one formal observation?  

The principal or district may require that all teachers with 1– 3 years of experience have an additional formal observation.  

The principal or district may require additional formal observations for teachers who need additional support based on the results of informal observations.
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	The three components of the formal observation process will be defined in this module.  

· Preparation

· Observation

· Feedback
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	Formal observations differ from informal observations in several ways.  

Informal observations

· Are unannounced.
· Are shorter observations, approximately 
5 – 15 minutes in length.

· Are focused on fewer elements.
Formal observations 

· Are announced.
· Are 30 – 50 minutes in length.
· Are focused on more elements.
Both are factored into the annual evaluation.
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The Evaluator

•

Schedules the formal observation time and date.

•

Schedules a pre-observation conference if requested by 

either the evaluator or teacher.

•

Requests and reviews artifacts provided by the teacher.

The Teacher

•

Submits artifacts such as lesson or unit plans, 

diagnostic or summative assessments, and other 

information that will assist the evaluator in conducting 

the formal observation.


	Preparation for the Formal Observation

· It is the evaluator’s responsibility to schedule the formal observation.   
· Either the teacher or the evaluator may request a pre-observation conference.  

· Prior to the formal observation, the evaluator will review documents in order to be familiar with the lesson.
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Teacher: School/District:

Evaluator: Date/Time of Observation:

Pre-Observation conferences are optional. If a conference is requested, check the appropriate box.

Evaluator-requested conference Teacher-requested conference

Date and time of conference:

The following  checked documents should be submitted one week prior to the observation:

lesson or unit plans assessments

relevant student data/information  other:

Date Submitted:

Formal Observation Planning


Facilitator’s Note:  Be sure 
that all teachers have a copy 
of the form.
	Look at the Formal Observation Planning for CLASS KeysSM form.

The evaluator sends this form to teachers.
The form may be sent to the teacher electronically or a copy may be placed in the teacher’s mailbox.  

· The evaluator designates the time and date of the observation.  

· A pre-observation conference may be requested by either the evaluator or the teacher.  
What are the advantages of having a pre-observation conference?  
· A new teacher might request the chance to discuss and clarify expectations.

· A teacher who is struggling might need to discuss important elements for the evaluator to focus on during the lesson. 

Conferences are recommended for teachers with 1 – 3 years experience, teachers who are new to the district or state, and teachers who need additional support.
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the teacher’s lesson.  

What are examples of relevant student data/information?  

•

Information about special needs students

•

Special circumstances

•

Data linked to the school improvement plan

Which assessments would be appropriate to submit? 

•

Diagnostic or pre-tests

•

Formative assessments to check for understanding

•

Summative assessments given at the end of the unit

Teacher Submitted Artifacts


	The evaluator determines which artifacts are required for review.  

· The artifacts given to the evaluator should showcase the teacher’s lesson.  Elements demonstrated in the lesson should be crystal clear to the evaluator. This is the teacher’s opportunity to demonstrate performance of the elements.
What are examples of relevant student data/information?  
(EXAMPLES)

· Information about special needs students

· Special circumstances

· Data linked to the school improvement plan

What assessments would be appropriate to submit?
(EXAMPLES)

· Diagnostic or pre-tests

· Formative assessments used to check for understanding
· Summative assessment to be given at the end of the unit

How should artifacts be submitted to the evaluator? 

The teacher may submit the items electronically, turn in copies, or discuss items at a pre-observation conference.
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completed if not readily answered in the above documents.

1. What do you want the students to know, understand, and 

be able to do by the end of the lesson? 

2. What assessment strategies will you use to monitor 

student learning?

3. What will you do differently if the students do not 

understand or already understand the concepts?

4. If students are grouped for instruction, how will the 

grouping be determined?

5. On which specific elements should the evaluator focus 

during the observation?

6. Are there any specific issues related to this lesson, 

classroom, or students that could impact instruction?


Facilitator Notes:  

Be sure that all teachers have a copy of Handout 7A:  Example Formal Observation Planning form.

Remind teachers that the example is based on the video from Graduation Counts DVD #6 viewed in Module 6:  Informal Observations. 
	Look at the questions on the Formal Observation Planning form.  
Answers to these questions will provide the evaluator with additional information prior to the observation to ensure clarity of understanding.
Answers to the questions may be answered in various ways:

· Highlighted within the documents

· Labeled in the lesson plans

· Discussed at the pre-observation conference 
· Recorded on the Formal Observation Planning form

Answers to these questions are meant to clarify the lesson and classroom setting.  
The intent is NOT for teachers to write volumes of information to answer the questions.  The intent is to consider what the evaluator needs to know prior to the lesson in order to effectively provide specific feedback to the teacher.  
It is the teacher’s opportunity to make the lesson crystal clear in order for elements to be scored.
Look at Handout 7A:  Example Formal Observation Planning form.  This shows an example of how the teacher might have completed this form in preparation for the formal observation of the “Human Essay” lesson.
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The Evaluator

•

Conducts a 30-50 minute classroom 

observation.

•

Assesses the level of performance on elements 

and records scores on the Formative Analysis 

for CLASS Keys

SM

form.

•

Records feedback on the Formative Analysis for 

CLASS Keys

SM

form for any element scored as 

Not Evident.


	Now that the preparation phase is complete, 
it is time for the observation.  

The evaluator observes a lesson for approximately 30 – 50 minutes or a class period.  

The evaluator assesses as many of the elements 
as possible. 

Some elements may be assessed based on additional evidence gathered through lesson plans, assessments, conferences, etc.
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CLASS KeysSM Elements

NE EM PR EX

CP 1.1  Plans with deep knowledge of content and delivery techniques.

CP 1.2  Demonstrates clear understanding of the curriculum.

CP 1.3  Plans interdisciplinary instruction with real-world connections.

CP 2.1  Uses the required curriculum to plan instruction and assessment.

CP 2.2  Uses an organizing framework to plan instruction.

CP 2.3  Plans assessment to measure mastery of the curriculum.

SBI 1.1 Demonstrates research-based practices for student engagement.

SBI 1.2 Engages students in higher-order thinking skills.

SBI 1.3 Uses appropriate differentiation.

SBI 1.4 Uses flexible grouping based on assessment.

SBI 1.5 Uses accessible technology to enhance learning.

SBI 2.1 Demonstrates high expectations with students playing roles in learning.

SBI 2.2 Clearly communicates the learning expectations.

SBI 2.3 Provides effective feedback/commentary on student performances.

AL 1.1 Uses diagnostic assessment strategies to inform planning.

AL 1.2 Uses formative assessment strategies to adjust instruction.

AL 1.3 Uses a variety of summative strategies to evaluate mastery of curriculum.

AL 2.1 Uses data to design appropriate, timely interventions.

P 1.1    Maintains a positive learning environment through rules and procedures.

P 1.2    Maximizes instructional time.

P 1.3    Fosters a sense of community and belonging.

P 1.4    Helps students take responsibility for behavior and learning.

P 2.1    Establishes relationships with families and the community.

P 3.1    Grows professionally through job-embedded learning.

P 3.2    Enhances knowledge and skills through professional learning.

P 4.1    Actively supports the school improvement plan.


Facilitator’s Notes:  
Much of this information is included in Module 6:  Informal Observations.  
Be sure that teachers have a copy of the Formative Analysis for CLASS KeysSM form.


	The Formative Analysis for CLASS KeysSM 
form shown on this slide and included in 
the handouts is used for both formal and 
informal observations.  

The evaluator will complete the information 
at the top and indicate that this is a formal observation. Double clicking on the block will allow an “X” to be inserted.

There is a space to record the “Time In” and “Time Out” as well as a method to record 
which lesson segment is being observed.

If the evaluator views the entire lesson, the B (Beginning), M (Middle), and E (End) should remain on the form and the O (Outside the classroom) should be deleted.

These 26 elements are found in the CLASS KeysSM notebook that the evaluator will use to assess the elements observed during the formal observation.
The two elements of the Student Achievement Strand are not listed on the form because they are evaluated only at the annual evaluation.
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Evidence may be collected during classroom observations, conferences, meetings, 

examination of artifacts, etc.  Any element scored at the “Not Evident” level must be 

addressed through specific feedback on teacher performance.  Specific feedback on any 

other level of performance is encouraged, but not required.

CLASS Keys

SM

Elements

Feedback


	The back of the form is used for written feedback on the formal observation. 

· When an element is scored as NOT EVIDENT, the evaluator will provide specific written feedback.

· A post-observation conference is required for formal observations.  
· Feedback on the Formative Analysis for CLASS KeysSM form will be discussed in a face-to-face conference.
· The teacher should sign and return the form to the evaluator. The teacher may add or attach comments if desired.

· If an element is not observed during a formal observation, the box is left blank.
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SM

is identified on a four-level continuum.

Not Evident Emerging Proficient Exemplary

This continuum is not utilized to label teachers as      

Not Evident, Emerging, Proficient, or Exemplary.

The continuum is used to describe a teacher’s 

PERFORMANCE on specific elements.

“We will lead the nation in improving student achievement.” 


Facilitator Notes:  

This is a review from Module 6:  Informal Observations.


	Performance on the elements is scored using the Continuum of Improvement rubrics. There are four (4) performance levels: NOT EVIDENT, EMERGING, PROFICIENT, and EXEMPLARY.

The Continuum of Improvement is not used to label teachers.  
The Continuum of Improvement is used to describe the teacher’s performance on specific elements.
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NOT EVIDENT

The absence of evidence of behaviors required 

by the element or the presence of evidence of 

behaviors considered to be unacceptable for the 

element.

Not Evident Emerging Proficient Exemplary

“We will lead the nation in improving student achievement.” 


	A NOT EVIDENT score indicates that there is an absence of evidence of behaviors required by the element or that there is evidence of behaviors considered to be unacceptable for the element.  
In some lessons, an element is scored as NOT EVIDENT because it should have been used by the teacher to enhance learning. 
In other lessons, the element is scored as NOT EVIDENT because the performance is an ineffective demonstration of the element.


	Slide 16
	
[image: image16.emf]Levels of Performance

EMERGING

Evidence of preliminary understanding and 

demonstration of the element that may develop 

further with coaching and/or clearer 

expectations.

Not Evident Emerging Proficient Exemplary

“We will lead the nation in improving student achievement.” 


	An EMERGING score indicates that the teacher is working toward the proficient level for the element, has shown some positive attributes, but also has deficits.  The teacher may benefit from coaching and/or clearer expectations.
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PROFICIENT

Evidence that the teacher is meeting the 

expectations for this element.

Consistency of practice is a key consideration 

at this level.

PROFICIENT is the TARGET over time for all 

teachers with all elements.

Not Evident Emerging Proficient Exemplary

“We will lead the nation in improving student achievement.” 


	A PROFICIENT score indicates that the teacher is meeting the TARGET or expectations for this element. 

Consistency of practice is the key consideration at this level.

PROFICIENT is the target - over time - for all 26 of the CLASS KeysSM elements.
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EXEMPLARY

Evidence that the teacher’s performance 

exceeds the standard.



Leadership among peers



A model for others on this element



Student involvement in the learning process

Not Evident Emerging Proficient Exemplary

“We will lead the nation in improving student achievement.” 


	The fourth level of performance is EXEMPLARY.  How does EXEMPLARY 
differ from PROFICIENT?

EXEMPLARY is defined as performance that exceeds the standard.  Some examples include:

· Leadership among peers
· A model for others on this element 
· Student involvement in the learning process


	Slide 19
	
[image: image19.emf]Feedback

The Evaluator

•

Schedules and conducts a conference within five 

working days of the formal observation.

•

Provides oral and written feedback that is constructive 

and promotes the professional growth of the teacher.

•

Considers any additional information provided by the 

teacher during the conference.

•

Collaborates with the teacher to review the targets of the 

Professional Growth Plan.

•

Provides feedback on the Georgia Teacher Duties and 

Responsibilities if appropriate evidence is observed.


	The post-observation conference is the evaluator’s opportunity to give written and oral feedback to the teacher.  
The evaluator schedules the post-observation conference following the formal observation.  

The completed Formative Analysis form serves 
as the primary focus of the conference.  

The evaluator discusses the results of the observation.  The teacher may provide additional artifacts and/or evidence if appropriate.  

The teacher can provide a short summary 
of progress on the Professional Growth Plan.  
If necessary, the PGP may be updated at this time.  The PGP is detailed in Module 4.
The evaluator may also give positive or 
corrective feedback on the Georgia Teacher Duties and Responsibilities. The GTDR is detailed in Module 8.
At the end of the conference, the teacher signs 
the form.  The teacher receives a copy and may submit additional comments to the evaluator 
if desired.
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CLASS Keys

SM

Elements

NE EM PR EX

CP 1.1  Plans with deep knowledge of content and delivery techniques.

CP 1.2  Demonstrates clear understanding of the curriculum.

CP 1.3  Plans interdisciplinary instruction with real-world connections.

X

CP 2.1  Uses the required curriculum to plan instruction and assessment.

X

CP 2.2  Uses an organizing framework to plan instruction.

X

CP 2.3  Plans assessment to measure mastery of the curriculum.

SBI 1.1 Demonstrates research-based practices for student engagement.

X

SBI 1.2 Engages students in higher-order thinking skills.

X

SBI 1.3 Uses appropriate differentiation.

SBI 1.4 Uses flexible grouping based on assessment.

SBI 1.5 Uses accessible technology to enhance learning.

SBI 2.1 Demonstrates high expectations with students playing roles in learning.

X

SBI 2.2 Clearly communicates the learning expectations.

SBI 2.3 Provides effective feedback/commentary on student performances.

AL 1.1 Uses diagnostic assessment strategies to inform planning.

AL 1.2 Uses formative assessment strategies to adjust instruction.

X

AL 1.3 Uses a variety of summative strategies to evaluate mastery of curriculum.

AL 2.1 Uses data to design appropriate, timely interventions.

P 1.1    Maintains a positive learning environment through rules and procedures.

X

P 1.2    Maximizes instructional time.

X

P 1.3    Fosters a sense of community and belonging.

X

P 1.4    Helps students take responsibility for behavior and learning.

P 2.1    Establishes relationships with families and the community.

P 3.1    Grows professionally through job-embedded learning.

P 3.2    Enhances knowledge and skills through professional learning.

P 4.1    Actively supports the school improvement plan.

X

X


Facilitator Notes:
Distribute Handout 7B:  Example Formative Analysis for CLASS KeysSM.  

This example is based on the “Human Essay” lesson on the Graduation Counts DVD #6.

	Look at Handout 7B: Example Formative Analysis for CLASS KeysSM form.  This 
is a completed form for the video clip 
on the “Human Essay” lesson watched in Module 6:  Informal Observations.  

This example shows how the elements might 
have been scored had this video lesson been 
a formal observation. 
In Module 6:  Informal Observations, only
four elements were discussed when viewing 
the “Human Essay” lesson.  
On Handout 7B, additional elements are scored 
to show an example of how a longer segment 
of the lesson might have been scored for a 
formal observation.
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CLASS KeysSM

Elements

Feedback

CP 1.3

You effectively used science content knowledge as the foundation for expository 

writing.  The students drew upon what they had learned in science class to supply 

supporting details on the three types of rocks.  Students made a connection 

between the types of rocks and a type of food (e.g., sedimentary rocks are like 

lasagna).  This was a good use of similes.

SBI 1.2

Many of the questions asked were lower order requiring simple recall of 

information.  Asking “HOW” and “WHY” can encourage students to use higher-

order thinking skills.   Providing opportunities for students to elaborate on their 

answers will also encourage deeper thinking.

SBI 2.2

In the opening, the learning expectations were communicated with an essential 

question that used the language of the standards.  Referencing the standard and 

elements during the lesson might have helped students more clearly see the 

connection between the activity and the GPS elements. 

AL 1.2

You used formative assessment to guide adjustments of whole-class instruction.  

When asking questions, you might ask students to give you a signal such as 

“thumbs up” instead of only relying on large group responses.  Using physical 

signals will help you more closely monitor and evaluate student responses.



	Look at the back of Handout 7B: Example Formative Analysis for CLASS KeysSM.  

Notice the specific feedback provided to the teacher about the elements.  
Even though the four elements were scored as EMERGING or PROFICIENT, the teacher received specific feedback from the evaluator
on these elements.  

What are the advantages of this qualitative feedback on teacher performance compared
to the feedback teachers receive from a simple checklist of artifacts used by some classroom observation tools? (For example: Is the essential question posted? Does the teacher have a 
word wall?)

Specific, honest feedback is essential to improve instructional practices.
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	Notice all sources of data that have an impact on the teacher’s annual evaluation. 
The formal observation is a very important event in the data collection process. 
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Evaluation Process, the 

collection of evidence for the 26 elements is viewed 

as a “filling of buckets” over time.

The formal observation provides an opportunity for the 

teacher to demonstrate a variety of elements.


	Throughout the evidence collection process, the analogy of the buckets has been used.  

This analogy is used to help teachers understand that a greater amount of evidence results in a “fuller bucket” or higher score for the element at the annual evaluation.
Evidence can come from multiple sources such as observations, conferences, meetings, artifacts, and review of student and teacher products.

The formal observation provides the teacher with an excellent opportunity to effectively demonstrate performance on many of the CLASS KeysSM elements and receive valuable feedback to improve instructional skills.
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Teachers will need the following resources and 

materials for this module:

•

CLASS Keys

SM

Notebook

•

Formative Analysis for CLASS Keys

SM

form

•

Formal Observation Planning for CLASS Keys

SM

form

•

Handout 7A:  Example Formal Observation Planning 

for CLASS Keys

SM

•

Handout 7B:  Example Formative Analysis for CLASS 

Keys

SM

•

Module 7 PowerPoint
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___________________________________

___________________________________

___________________________________
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•

Explain the guidelines and steps for the 

formal observation.

•

Explain the preparation for a formal 

observation.

•

Explain the feedback and conference after 

the formal observation.
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The Evaluator

•

Schedules the formal observation time and date.

•

Schedules a pre-observation conference if requested 

by either the evaluator or teacher.

•

Requests and reviews artifacts provided by the teacher.

The Teacher

•

Submits artifacts such as lesson or unit plans, 

diagnostic or summative assessments, and other 

information that will assist the evaluator in conducting 

the formal observation.
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Teacher: School/District:

Evaluator: Date/Time of Observation:

Pre-Observation conferences are optional. If a conference is requested, check the appropriate box.

Evaluator-requested conference Teacher-requested conference

Date and time of conference:

The following  checked documents should be submitted one week prior to the observation:

lesson or unit plans assessments

relevant student data/information  other:

Date Submitted:

Formal Observation Planning


	___________________________________

___________________________________

___________________________________

___________________________________

___________________________________

___________________________________

___________________________________
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the teacher’s lesson.  

What are examples of relevant student data/information?  

•

Information about special needs students

•

Special circumstances

•

Data linked to the school improvement plan

Which assessments would be appropriate to submit? 

•

Diagnostic or pre-tests

•

Formative assessments to check for understanding

•

Summative assessments given at the end of the unit

Teacher Submitted Artifacts


	___________________________________

___________________________________

___________________________________

___________________________________

___________________________________

___________________________________

___________________________________

	Slide 10
	
[image: image33.emf]Responses to any of the following questions should be 

completed if not readily answered in the above documents.

1. What do you want the students to know, understand, and 

be able to do by the end of the lesson? 

2. What assessment strategies will you use to monitor 

student learning?

3. What will you do differently if the students do not 

understand or already understand the concepts?

4. If students are grouped for instruction, how will the 

grouping be determined?

5. On which specific elements should the evaluator focus 

during the observation?

6. Are there any specific issues related to this lesson, 

classroom, or students that could impact instruction?
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___________________________________

___________________________________

___________________________________
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The Evaluator

•

Conducts a 30-50 minute classroom 

observation.

•

Assesses the level of performance on elements 

and records scores on the Formative Analysis 

for CLASS Keys

SM

form.

•

Records feedback on the Formative Analysis for 

CLASS Keys

SM

form for any element scored as 

Not Evident.
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___________________________________

___________________________________
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___________________________________

___________________________________
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CLASS KeysSM Elements

NE EM PR EX

CP 1.1  Plans with deep knowledge of content and delivery techniques.

CP 1.2  Demonstrates clear understanding of the curriculum.

CP 1.3  Plans interdisciplinary instruction with real-world connections.

CP 2.1  Uses the required curriculum to plan instruction and assessment.

CP 2.2  Uses an organizing framework to plan instruction.

CP 2.3  Plans assessment to measure mastery of the curriculum.

SBI 1.1 Demonstrates research-based practices for student engagement.

SBI 1.2 Engages students in higher-order thinking skills.

SBI 1.3 Uses appropriate differentiation.

SBI 1.4 Uses flexible grouping based on assessment.

SBI 1.5 Uses accessible technology to enhance learning.

SBI 2.1 Demonstrates high expectations with students playing roles in learning.

SBI 2.2 Clearly communicates the learning expectations.

SBI 2.3 Provides effective feedback/commentary on student performances.

AL 1.1 Uses diagnostic assessment strategies to inform planning.

AL 1.2 Uses formative assessment strategies to adjust instruction.

AL 1.3 Uses a variety of summative strategies to evaluate mastery of curriculum.

AL 2.1 Uses data to design appropriate, timely interventions.

P 1.1    Maintains a positive learning environment through rules and procedures.

P 1.2    Maximizes instructional time.

P 1.3    Fosters a sense of community and belonging.

P 1.4    Helps students take responsibility for behavior and learning.

P 2.1    Establishes relationships with families and the community.

P 3.1    Grows professionally through job-embedded learning.

P 3.2    Enhances knowledge and skills through professional learning.

P 4.1    Actively supports the school improvement plan.


	___________________________________

___________________________________

___________________________________

___________________________________

___________________________________

___________________________________

___________________________________
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[image: image36.emf]Formative Analysis for CLASS KeysSM

Evidence may be collected during classroom observations, conferences, meetings, 

examination of artifacts, etc.  Any element scored at the “Not Evident” level must be 

addressed through specific feedback on teacher performance.  Specific feedback on any 

other level of performance is encouraged, but not required.

CLASS Keys

SM

Elements

Feedback
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___________________________________

___________________________________

___________________________________

___________________________________
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[image: image37.emf]Performance on the elements of the CLASS Keys

SM

is identified on a four-level continuum.

Not Evident Emerging Proficient Exemplary

This continuum is not utilized to label teachers as      

Not Evident, Emerging, Proficient, or Exemplary.

The continuum is used to describe a teacher’s 

PERFORMANCE on specific elements.

“We will lead the nation in improving student achievement.” 


	___________________________________

___________________________________

___________________________________

___________________________________

___________________________________

___________________________________

___________________________________
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[image: image38.emf]Levels of Performance

NOT EVIDENT

The absence of evidence of behaviors required 

by the element or the presence of evidence of 

behaviors considered to be unacceptable for the 

element.

Not Evident Emerging Proficient Exemplary

“We will lead the nation in improving student achievement.” 
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___________________________________

___________________________________

___________________________________

___________________________________

___________________________________
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[image: image39.emf]Levels of Performance

EMERGING

Evidence of preliminary understanding and 

demonstration of the element that may develop 

further with coaching and/or clearer 

expectations.

Not Evident Emerging Proficient Exemplary

“We will lead the nation in improving student achievement.” 
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___________________________________

___________________________________

___________________________________

___________________________________

___________________________________
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[image: image40.emf]Levels of Performance

PROFICIENT

Evidence that the teacher is meeting the 

expectations for this element.

Consistency of practice is a key consideration 

at this level.

PROFICIENT is the TARGET over time for all 

teachers with all elements.

Not Evident Emerging Proficient Exemplary

“We will lead the nation in improving student achievement.” 
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___________________________________

___________________________________

___________________________________

___________________________________

___________________________________
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[image: image41.emf]Levels of Performance

EXEMPLARY

Evidence that the teacher’s performance 

exceeds the standard.



Leadership among peers



A model for others on this element



Student involvement in the learning process

Not Evident Emerging Proficient Exemplary

“We will lead the nation in improving student achievement.” 
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___________________________________

___________________________________

___________________________________

___________________________________
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[image: image42.emf]Feedback

The Evaluator

•

Schedules and conducts a conference within five 

working days of the formal observation.

•

Provides oral and written feedback that is constructive 

and promotes the professional growth of the teacher.

•

Considers any additional information provided by the 

teacher during the conference.

•

Collaborates with the teacher to review the targets of the 

Professional Growth Plan.

•

Provides feedback on the Georgia Teacher Duties and 

Responsibilities if appropriate evidence is observed.
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___________________________________

___________________________________

___________________________________

___________________________________

___________________________________

___________________________________
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[image: image43.emf]Formal   Informal       Time In: 10:15 am  B    M Time Out:  10:50 am

CLASS KeysSM Elements

NE EM PR EX

CP 1.1  Plans with deep knowledge of content and delivery techniques.

CP 1.2  Demonstrates clear understanding of the curriculum.

CP 1.3  Plans interdisciplinary instruction with real-world connections.

X

CP 2.1  Uses the required curriculum to plan instruction and assessment.

X

CP 2.2  Uses an organizing framework to plan instruction.

X

CP 2.3  Plans assessment to measure mastery of the curriculum.

SBI 1.1 Demonstrates research-based practices for student engagement.

X

SBI 1.2 Engages students in higher-order thinking skills.

X

SBI 1.3 Uses appropriate differentiation.

SBI 1.4 Uses flexible grouping based on assessment.

SBI 1.5 Uses accessible technology to enhance learning.

SBI 2.1 Demonstrates high expectations with students playing roles in learning.

X

SBI 2.2 Clearly communicates the learning expectations.

SBI 2.3 Provides effective feedback/commentary on student performances.

AL 1.1 Uses diagnostic assessment strategies to inform planning.

AL 1.2 Uses formative assessment strategies to adjust instruction.

X

AL 1.3 Uses a variety of summative strategies to evaluate mastery of curriculum.

AL 2.1 Uses data to design appropriate, timely interventions.

P 1.1    Maintains a positive learning environment through rules and procedures.

X

P 1.2    Maximizes instructional time.

X

P 1.3    Fosters a sense of community and belonging.

X

P 1.4    Helps students take responsibility for behavior and learning.

P 2.1    Establishes relationships with families and the community.

P 3.1    Grows professionally through job-embedded learning.

P 3.2    Enhances knowledge and skills through professional learning.

P 4.1    Actively supports the school improvement plan.

X

X


	___________________________________

___________________________________

___________________________________

___________________________________

___________________________________

___________________________________

___________________________________
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[image: image44.emf]Handout 7B:  Example Formative Analysis for CLASS Keys

SM

CLASS KeysSM

Elements

Feedback

CP 1.3

You effectively used science content knowledge as the foundation for expository 

writing.  The students drew upon what they had learned in science class to supply 

supporting details on the three types of rocks.  Students made a connection 

between the types of rocks and a type of food (e.g., sedimentary rocks are like 

lasagna).  This was a good use of similes.

SBI 1.2

Many of the questions asked were lower order requiring simple recall of 

information.  Asking “HOW” and “WHY” can encourage students to use higher-

order thinking skills.   Providing opportunities for students to elaborate on their 

answers will also encourage deeper thinking.

SBI 2.2

In the opening, the learning expectations were communicated with an essential 

question that used the language of the standards.  Referencing the standard and 

elements during the lesson might have helped students more clearly see the 

connection between the activity and the GPS elements. 

AL 1.2

You used formative assessment to guide adjustments of whole-class instruction.  

When asking questions, you might ask students to give you a signal such as 

“thumbs up” instead of only relying on large group responses.  Using physical 

signals will help you more closely monitor and evaluate student responses.


	___________________________________
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___________________________________

___________________________________

___________________________________

___________________________________

___________________________________
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Performance 

Annual Evaluation

Annual

Evaluation
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Longer 

Observations

Unannounced, 

Short 

Observations

Other 

Artifacts/Evidence

Student Achievement
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[image: image46.emf]In the CLASS Keys

SM

Evaluation Process, the 

collection of evidence for the 26 elements is viewed 

as a “filling of buckets” over time.

The formal observation provides an opportunity for the 

teacher to demonstrate a variety of elements.
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	This form assists the evaluator and teacher in preparation for a formal observation.

	Teacher:
	School/District:

	Evaluator:
	Date/Time of Observation:

	Pre-Observation conferences are optional. If a conference is requested, check the appropriate box.


 FORMCHECKBOX 
 Evaluator-requested conference

 FORMCHECKBOX 
 Teacher-requested conference

Date and time of conference:

	The following checked documents should be submitted one week prior to the observation:


 FORMCHECKBOX 
  lesson or unit plans

              FORMCHECKBOX 
  assessments


 FORMCHECKBOX 
  relevant student data/information               FORMCHECKBOX 
  other:

Date Submitted:


Responses to any of the following questions should be completed if not readily answered in the above documents.

1. What do you want the students to know, understand, and be able to do by the end of the lesson? 

2. What assessment strategies will you use to monitor student learning? 

3. What will you do differently if the students do not understand or already understand the concepts?

4. If students are grouped for instruction, how will the grouping be determined?

5. On which specific elements should the evaluator focus during the observation?

6. Are there any specific issues related to this lesson, classroom, or students that could impact instruction?

	Teacher:
	School/District:

	Grade/Content:
	Evaluator:

	Observation Date:
	Evaluator Signature:

	Formal    FORMCHECKBOX 
     Informal    FORMCHECKBOX 

	Time In:
	B   M   E  O
	Time Out:

	CLASS KeysSM Elements
	NE
	EM
	PR
	EX

	CP 1.1  Plans with deep knowledge of content and delivery techniques.
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 


	CP 1.2  Demonstrates clear understanding of the curriculum.
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 


	CP 1.3  Plans interdisciplinary instruction with real-world connections.
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 


	CP 2.1  Uses the required curriculum to plan instruction and assessment.
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 


	CP 2.2  Uses an organizing framework to plan instruction.
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 


	CP 2.3  Plans assessment to measure mastery of the curriculum.
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 


	SBI 1.1 Demonstrates research-based practices for student engagement.
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 


	SBI 1.2 Engages students in higher-order thinking skills.
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 


	SBI 1.3 Uses appropriate differentiation.
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 


	SBI 1.4 Uses flexible grouping based on assessment.
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 


	SBI 1.5 Uses accessible technology to enhance learning.
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 


	SBI 2.1 Demonstrates high expectations with students playing roles in learning.
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 


	SBI 2.2 Clearly communicates the learning expectations.
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 


	SBI 2.3 Provides effective feedback/commentary on student performances.
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 


	AL 1.1 Uses diagnostic assessment strategies to inform planning.
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 


	AL 1.2 Uses formative assessment strategies to adjust instruction.
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 


	AL 1.3 Uses a variety of summative strategies to evaluate mastery of curriculum.
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 


	AL 2.1 Uses data to design appropriate, timely interventions.
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 


	P 1.1    Maintains a positive learning environment through rules and procedures.
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 


	P 1.2    Maximizes instructional time.
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 


	P 1.3    Fosters a sense of community and belonging.
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 


	P 1.4    Helps students take responsibility for behavior and learning.
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 


	P 2.1    Establishes relationships with families and the community.
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 


	P 3.1    Grows professionally through job-embedded learning.
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 


	P 3.2    Enhances knowledge and skills through professional learning.
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 


	P 4.1    Actively supports the school improvement plan.
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 



(NE = Not Evident     EM = Emerging     PR = Proficient     EX = Exemplary)

Teacher Signature: _______________________________

Date: _____________________

	Evidence may be collected during classroom observations, conferences, meetings, examination of artifacts, etc.  Any element scored at the “Not Evident” level must be addressed through specific feedback on teacher performance.  Specific feedback on any other level of performance is encouraged, but not required.

	CLASS KeysSM Elements
	Feedback

	
	

	
	

	
	

	 
	

	
	

	
	

	
	

	
	

	
	

	
	

	
	

	
	

	
	


	This form assists the evaluator and teacher in preparation for a formal observation.

	Teacher: Sara McCoy
	School/District:  Piedmont Middle/Piedmont County

	Evaluator: Dr. Phaedra Jackson
	Date/Time of Observation:  January 26 at 10:15

	Pre-Observation conferences are optional. If a conference is requested, check the appropriate box.


 FORMCHECKBOX 
 Evaluator-requested conference

 FORMCHECKBOX 
 Teacher-requested conference
Date and time of conference:   January 19 at 4:00

	The following checked documents should be submitted one week prior to the observation:


 FORMCHECKBOX 
  lesson or unit plans

              FORMCHECKBOX 
  assessments

 FORMCHECKBOX 
  relevant student data/information               FORMCHECKBOX 
  other:  Seating Chart
Date Submitted: January 19


Responses to any of the following questions should be completed if not readily answered in the above documents.

1. What do you want the students to know, understand, and be able to do by the end of the lesson? 

I want my students to be able to write a paragraph with supporting details. 

2. What assessment strategies will you use to monitor student learning? 

Questioning will be used during the lesson to monitor student learning.

3. What will you do differently if the students do not understand or already understand the concepts?

The special education teacher and I will form flexible groups based on observations and previous writing skills.  We will meet with the groups during the next day’s lesson.

4. If students are grouped for instruction, how will the grouping be determined?

We will have three groups:  students who typically struggle to get started, students who need help editing, and students who will need help improving the vocabulary in their paragraphs. 

5. On which specific elements should the evaluator focus during the observation?

Please be sure to listen to questioning strategies to determine if I am using higher-order thinking skills.

6. Are there any specific issues related to this lesson, classroom, or students that could impact instruction?

The thermostat is not working properly and students often complain about the temperature.

	Teacher: Sara McCoy
	School/District: Piedmont Middle / Piedmont County

	Grade/Content:  6th ELA
	Evaluator:  Dr. Phaedra Jackson

	Observation Date:  January 26, 2011
	Evaluator Signature:  Dr. Phaedra Jackson

	Formal    FORMCHECKBOX 
     Informal    FORMCHECKBOX 

	Time In: 10:15 am
	B   M   
	Time Out:  10:50 am

	CLASS KeysSM Elements
	NE
	EM
	PR
	EX

	CP 1.1  Plans with deep knowledge of content and delivery techniques.
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 


	CP 1.2  Demonstrates clear understanding of the curriculum.
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 


	CP 1.3  Plans interdisciplinary instruction with real-world connections.
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 


	CP 2.1  Uses the required curriculum to plan instruction and assessment.
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 


	CP 2.2  Uses an organizing framework to plan instruction.
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 


	CP 2.3  Plans assessment to measure mastery of the curriculum.
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 


	SBI 1.1 Demonstrates research-based practices for student engagement.
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 


	SBI 1.2 Engages students in higher-order thinking skills.
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 


	SBI 1.3 Uses appropriate differentiation.
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 


	SBI 1.4 Uses flexible grouping based on assessment.
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 


	SBI 1.5 Uses accessible technology to enhance learning.
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 


	SBI 2.1 Demonstrates high expectations with students playing roles in learning.
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 


	SBI 2.2 Clearly communicates the learning expectations.
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 


	SBI 2.3 Provides effective feedback/commentary on student performances.
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 


	AL 1.1 Uses diagnostic assessment strategies to inform planning.
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 


	AL 1.2 Uses formative assessment strategies to adjust instruction.
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 


	AL 1.3 Uses a variety of summative strategies to evaluate mastery of curriculum.
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 


	AL 2.1 Uses data to design appropriate, timely interventions.
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 


	P 1.1    Maintains a positive learning environment through rules and procedures.
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 


	P 1.2    Maximizes instructional time.
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 


	P 1.3    Fosters a sense of community and belonging.
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 


	P 1.4    Helps students take responsibility for behavior and learning.
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 


	P 2.1    Establishes relationships with families and the community.
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 


	P 3.1    Grows professionally through job-embedded learning.
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 


	P 3.2    Enhances knowledge and skills through professional learning.
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 


	P 4.1    Actively supports the school improvement plan.
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 



(NE = Not Evident     EM = Emerging     PR = Proficient     EX = Exemplary)

Teacher Signature:    Sara McCoy

Date:  January 27, 2011

	Evidence may be collected during classroom observations, conferences, meetings, examination of artifacts, etc.  Any element scored at the “Not Evident” level must be addressed through specific feedback on teacher performance.  Specific feedback on any other level of performance is encouraged, but not required.

	CLASS KeysSM Elements
	Feedback

	CP 1.3
	You effectively used science content knowledge as the foundation for expository writing.  The students drew upon what they had learned in science class to supply supporting details on the three types of rocks.  Students made a connection between the types of rocks and a type of food (e.g., sedimentary rocks are like lasagna).  This was a good use of similes.

	SBI 1.2
	Many of the questions asked were lower order requiring simple recall of information.  Asking “HOW” and “WHY” can encourage students to use higher-order thinking skills.   Providing opportunities for students to elaborate on their answers will also encourage deeper thinking.

	SBI 2.2
	In the opening, the learning expectations were communicated with an essential question that used the language of the standards.  Referencing the standard and elements during the lesson might have helped students more clearly see the connection between the activity and the GPS elements.   

	AL 1.2
	You used formative assessment to guide adjustments of whole-class instruction.  When asking questions, you might ask students to give you a signal such as “thumbs up” instead of only relying on large group responses.  Using physical signals will help you to more closely monitor and evaluate student responses.
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Three Phases of the CLASS KeysSV Process






Performance on the elements of the CLASS KeysSM is identified on a four-level continuum.

		Not Evident		Emerging		Proficient		Exemplary



This continuum is not utilized to label teachers as                       Not Evident, Emerging, Proficient, or Exemplary.



The continuum is used to describe a teacher’s PERFORMANCE  on specific elements.

“We will lead the nation in improving student achievement.” 
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Resources and Materials

Teachers will need the following resources and materials for this module:



CLASS KeysSM Notebook

Formative Analysis for CLASS KeysSM form

Formal Observation Planning for CLASS KeysSM form

Handout 7A:  Example Formal Observation Planning for CLASS KeysSM 

Handout 7B:  Example Formative Analysis for CLASS KeysSM 

Module 7 PowerPoint
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Resources and Materials

Teachers will need he following resources and
‘materials for this module:

- CLASS Keys* Notebook

- FormativeAnalsis for CLASS Keys™ form

- Formal Obsenation Planningfor CLASSKeys form

- Handout & Example Fomal Observation laing
for CLASS Keys*

- Handout 78 Example Fomtive Anslysis for CLASS
Keysor

- Module PamerPoint





Formative Analysis for CLASS KeysSM

		Evidence may be collected during classroom observations, conferences, meetings, examination of artifacts, etc.  Any element scored at the “Not Evident” level must be addressed through specific feedback on teacher performance.  Specific feedback on any other level of performance is encouraged, but not required.		

		CLASS KeysSM Elements		Feedback

				

				

				

		 		









Formative Analysis for CLASS KeysSi

CLASS Keysth Feedbaok
Elements






		Formal             Informal      		 Time In: 10:15 am 		B    M		Time Out:  10:50 am						

		CLASS KeysSM Elements						NE		EM		PR		EX

		CP 1.1  Plans with deep knowledge of content and delivery techniques.												

		CP 1.2  Demonstrates clear understanding of the curriculum.												

		CP 1.3  Plans interdisciplinary instruction with real-world connections.										X		

		CP 2.1  Uses the required curriculum to plan instruction and assessment.										X		

		CP 2.2  Uses an organizing framework to plan instruction.										X		

		CP 2.3  Plans assessment to measure mastery of the curriculum.												

		SBI 1.1 Demonstrates research-based practices for student engagement.										X		

		SBI 1.2 Engages students in higher-order thinking skills.								X				

		SBI 1.3 Uses appropriate differentiation.												

		SBI 1.4 Uses flexible grouping based on assessment.												

		SBI 1.5 Uses accessible technology to enhance learning.												

		SBI 2.1 Demonstrates high expectations with students playing roles in learning.								X				

		SBI 2.2 Clearly communicates the learning expectations.												

		SBI 2.3 Provides effective feedback/commentary on student performances.												

		AL 1.1 Uses diagnostic assessment strategies to inform planning.												

		AL 1.2 Uses formative assessment strategies to adjust instruction.								X				

		AL 1.3 Uses a variety of summative strategies to evaluate mastery of curriculum.												

		AL 2.1 Uses data to design appropriate, timely interventions.												

		P 1.1    Maintains a positive learning environment through rules and procedures.										X		

		P 1.2    Maximizes instructional time.										X		

		P 1.3    Fosters a sense of community and belonging.										X		

		P 1.4    Helps students take responsibility for behavior and learning.												

		P 2.1    Establishes relationships with families and the community.												

		P 3.1    Grows professionally through job-embedded learning.												

		P 3.2    Enhances knowledge and skills through professional learning.												

		P 4.1    Actively supports the school improvement plan.										X		



X
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Handout 7B:  Example Formative Analysis for CLASS KeysSM

		CLASS KeysSM Elements		Feedback

		CP 1.3		You effectively used science content knowledge as the foundation for expository writing.  The students drew upon what they had learned in science class to supply supporting details on the three types of rocks.  Students made a connection between the types of rocks and a type of food (e.g., sedimentary rocks are like lasagna).  This was a good use of similes.

		SBI 1.2		Many of the questions asked were lower order requiring simple recall of information.  Asking “HOW” and “WHY” can encourage students to use higher-order thinking skills.   Providing opportunities for students to elaborate on their answers will also encourage deeper thinking.

		SBI 2.2		In the opening, the learning expectations were communicated with an essential question that used the language of the standards.  Referencing the standard and elements during the lesson might have helped students more clearly see the connection between the activity and the GPS elements. 

		 AL 1.2		You used formative assessment to guide adjustments of whole-class instruction.  When asking questions, you might ask students to give you a signal such as “thumbs up” instead of only relying on large group responses.  Using physical signals will help you more closely monitor and evaluate student responses.









Handout 78: Example Fomat

Analyss for CLASS Key






















In the CLASS KeysSM Evaluation Process, the 

collection of evidence for the 26 elements is viewed 

as a “filling of buckets” over time.



























The formal observation provides an opportunity for the 

teacher to demonstrate a variety of elements.
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Performance on the elements of the CLASS KeysSM is identified on a four-level continuum.

		Not Evident		Emerging		Proficient		Exemplary



This continuum is not utilized to label teachers as                       Not Evident, Emerging, Proficient, or Exemplary.



The continuum is used to describe a teacher’s PERFORMANCE  on specific elements.

“We will lead the nation in improving student achievement.” 















Performance on the slements ofthe CLASS Kays™
i dentiied on 3 four-evel continuum.
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Thisconinuumis not uslzedto bl teschers 35
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The continu i usedto deseribe stescher's
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Observation

The Evaluator



Conducts a 30-50 minute classroom observation.



Assesses the level of performance on elements and records scores on the Formative Analysis for CLASS KeysSM form.



Records feedback on the Formative Analysis for CLASS KeysSM form for any element scored as Not Evident.
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Observation

The Evalustor
~Conducts 330-50 minute classroom
‘observaton.

+Assesses the level of performance on elements
‘snd records scores on the Formative Anslysis
Tor CLAS Keys ™ form.

“Records feedbck onthe Formative Analysis for

CLASS Keys ™ form for any slementscored s
Not Evident.





		Formal             Informal      		 Time In:		B    M    E   O		Time Out:						

		CLASS KeysSM Elements						NE		EM		PR		EX

		CP 1.1  Plans with deep knowledge of content and delivery techniques.												

		CP 1.2  Demonstrates clear understanding of the curriculum.												

		CP 1.3  Plans interdisciplinary instruction with real-world connections.												

		CP 2.1  Uses the required curriculum to plan instruction and assessment.												

		CP 2.2  Uses an organizing framework to plan instruction.												

		CP 2.3  Plans assessment to measure mastery of the curriculum.												

		SBI 1.1 Demonstrates research-based practices for student engagement.												

		SBI 1.2 Engages students in higher-order thinking skills.												

		SBI 1.3 Uses appropriate differentiation.												

		SBI 1.4 Uses flexible grouping based on assessment.												

		SBI 1.5 Uses accessible technology to enhance learning.												

		SBI 2.1 Demonstrates high expectations with students playing roles in learning.												

		SBI 2.2 Clearly communicates the learning expectations.												

		SBI 2.3 Provides effective feedback/commentary on student performances.												

		AL 1.1 Uses diagnostic assessment strategies to inform planning.												

		AL 1.2 Uses formative assessment strategies to adjust instruction.												

		AL 1.3 Uses a variety of summative strategies to evaluate mastery of curriculum.												

		AL 2.1 Uses data to design appropriate, timely interventions.												

		P 1.1    Maintains a positive learning environment through rules and procedures.												

		P 1.2    Maximizes instructional time.												

		P 1.3    Fosters a sense of community and belonging.												

		P 1.4    Helps students take responsibility for behavior and learning.												

		P 2.1    Establishes relationships with families and the community.												

		P 3.1    Grows professionally through job-embedded learning.												

		P 3.2    Enhances knowledge and skills through professional learning.												

		P 4.1    Actively supports the school improvement plan.												
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CLASS       KeysSM

Pre-Evaluation

Phase

1

   Evidence   Collection Phase

2

  Annual Evaluation

Phase

3

 Self Assessment /Reflection

 Professional Growth Plan

 Pre-Evaluation Conference

 Informal Observations



 Formal Observation

 Other Evidence Collection

 GTDR Evaluation

 Element/Strand Evaluation

 Overall Evaluation

FEEDBACK

FEEDBACK



Three Phases of the CLASS KeysSM Process 

FEEDBACK
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Three Phases of the CLASS Keys®" Process






Handout 7B:  Example Formative Analysis for CLASS KeysSM

		CLASS KeysSM Elements		Feedback

		CP 1.3		You effectively used science content knowledge as the foundation for expository writing.  The students drew upon what they had learned in science class to supply supporting details on the three types of rocks.  Students made a connection between the types of rocks and a type of food (e.g., sedimentary rocks are like lasagna).  This was a good use of similes.

		SBI 1.2		Many of the questions asked were lower order requiring simple recall of information.  Asking “HOW” and “WHY” can encourage students to use higher-order thinking skills.   Providing opportunities for students to elaborate on their answers will also encourage deeper thinking.

		SBI 2.2		In the opening, the learning expectations were communicated with an essential question that used the language of the standards.  Referencing the standard and elements during the lesson might have helped students more clearly see the connection between the activity and the GPS elements. 

		 AL 1.2		You used formative assessment to guide adjustments of whole-class instruction.  When asking questions, you might ask students to give you a signal such as “thumbs up” instead of only relying on large group responses.  Using physical signals will help you more closely monitor and evaluate student responses.






























In the CLASS KeysSM Evaluation Process, the 

collection of evidence for the 26 elements is viewed 

as a “filling of buckets” over time.



























The formal observation provides an opportunity for the 

teacher to demonstrate a variety of elements.
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		Formal             Informal      		 Time In: 10:15 am 		B    M		Time Out:  10:50 am						

		CLASS KeysSM Elements						NE		EM		PR		EX

		CP 1.1  Plans with deep knowledge of content and delivery techniques.												

		CP 1.2  Demonstrates clear understanding of the curriculum.												

		CP 1.3  Plans interdisciplinary instruction with real-world connections.										X		

		CP 2.1  Uses the required curriculum to plan instruction and assessment.										X		

		CP 2.2  Uses an organizing framework to plan instruction.										X		

		CP 2.3  Plans assessment to measure mastery of the curriculum.												

		SBI 1.1 Demonstrates research-based practices for student engagement.										X		

		SBI 1.2 Engages students in higher-order thinking skills.								X				

		SBI 1.3 Uses appropriate differentiation.												

		SBI 1.4 Uses flexible grouping based on assessment.												

		SBI 1.5 Uses accessible technology to enhance learning.												

		SBI 2.1 Demonstrates high expectations with students playing roles in learning.								X				

		SBI 2.2 Clearly communicates the learning expectations.												

		SBI 2.3 Provides effective feedback/commentary on student performances.												

		AL 1.1 Uses diagnostic assessment strategies to inform planning.												

		AL 1.2 Uses formative assessment strategies to adjust instruction.								X				

		AL 1.3 Uses a variety of summative strategies to evaluate mastery of curriculum.												

		AL 2.1 Uses data to design appropriate, timely interventions.												

		P 1.1    Maintains a positive learning environment through rules and procedures.										X		

		P 1.2    Maximizes instructional time.										X		

		P 1.3    Fosters a sense of community and belonging.										X		

		P 1.4    Helps students take responsibility for behavior and learning.												

		P 2.1    Establishes relationships with families and the community.												

		P 3.1    Grows professionally through job-embedded learning.												

		P 3.2    Enhances knowledge and skills through professional learning.												

		P 4.1    Actively supports the school improvement plan.										X		



X
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		Formal             Informal      		 Time In:		B    M    E   O		Time Out:						

		CLASS KeysSM Elements						NE		EM		PR		EX

		CP 1.1  Plans with deep knowledge of content and delivery techniques.												

		CP 1.2  Demonstrates clear understanding of the curriculum.												

		CP 1.3  Plans interdisciplinary instruction with real-world connections.												

		CP 2.1  Uses the required curriculum to plan instruction and assessment.												

		CP 2.2  Uses an organizing framework to plan instruction.												

		CP 2.3  Plans assessment to measure mastery of the curriculum.												

		SBI 1.1 Demonstrates research-based practices for student engagement.												

		SBI 1.2 Engages students in higher-order thinking skills.												

		SBI 1.3 Uses appropriate differentiation.												

		SBI 1.4 Uses flexible grouping based on assessment.												

		SBI 1.5 Uses accessible technology to enhance learning.												

		SBI 2.1 Demonstrates high expectations with students playing roles in learning.												

		SBI 2.2 Clearly communicates the learning expectations.												

		SBI 2.3 Provides effective feedback/commentary on student performances.												

		AL 1.1 Uses diagnostic assessment strategies to inform planning.												

		AL 1.2 Uses formative assessment strategies to adjust instruction.												

		AL 1.3 Uses a variety of summative strategies to evaluate mastery of curriculum.												

		AL 2.1 Uses data to design appropriate, timely interventions.												

		P 1.1    Maintains a positive learning environment through rules and procedures.												

		P 1.2    Maximizes instructional time.												

		P 1.3    Fosters a sense of community and belonging.												

		P 1.4    Helps students take responsibility for behavior and learning.												

		P 2.1    Establishes relationships with families and the community.												

		P 3.1    Grows professionally through job-embedded learning.												

		P 3.2    Enhances knowledge and skills through professional learning.												

		P 4.1    Actively supports the school improvement plan.												



























1










Formative Analysis for CLASS KeysSM

		Evidence may be collected during classroom observations, conferences, meetings, examination of artifacts, etc.  Any element scored at the “Not Evident” level must be addressed through specific feedback on teacher performance.  Specific feedback on any other level of performance is encouraged, but not required.		

		CLASS KeysSM Elements		Feedback

				

				

				

		 		









Formative Analysis for CLASS KeysSi

CLASS Keysth Feedbaok
Elements








Observation

The Evaluator



Conducts a 30-50 minute classroom observation.



Assesses the level of performance on elements and records scores on the Formative Analysis for CLASS KeysSM form.



Records feedback on the Formative Analysis for CLASS KeysSM form for any element scored as Not Evident.
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Observation

The Evalustor
~Conducts 330-50 minute classroom
‘observaton.

+Assesses the level of performance on elements
‘snd records scores on the Formative Anslysis
Tor CLAS Keys ™ form.

“Records feedbck onthe Formative Analysis for

CLASS Keys ™ form for any slementscored s
Not Evident.





Responses to any of the following questions should be completed if not readily answered in the above documents.



What do you want the students to know, understand, and be able to do by the end of the lesson? 



What assessment strategies will you use to monitor student learning?



What will you do differently if the students do not understand or already understand the concepts?



If students are grouped for instruction, how will the grouping be determined?



On which specific elements should the evaluator focus during the observation?



Are there any specific issues related to this lesson, classroom, or students that could impact instruction?
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Responses to any of the following questions should be
completedifno el nswered i the Sbovedocuments.

1. Whatdo youwant thestudents to know, understand,
be'ableta dobythe end of e esson?

2 Whtassessment strategies wilyou useto moritor
Studentieaming?

3 Whatwillyou dodiferenty i the studerts donot
Understand ey undestand the concepts?

4 fstudentsae grouped orinstructon, howwilhe
Groupingbe dsermined

5O which speifc clemnts should the evlutorfocus
uring e omsenvations

5 Arether any specfic ssueseltedto s sson,
Classroom, or Snudents that could impactinsiruction?





Levels of Performance

EXEMPLARY

Evidence that the teacher’s performance exceeds the standard.



Leadership among peers

A model for others on this element

Student involvement in the learning process



		Not Evident		Emerging		Proficient		Exemplary



“We will lead the nation in improving student achievement.” 











Levels ofPerformance
EXEMPLARY

Evidence thatthe tescher's performance

excesds the standard.

+ Leadership among peers

 Amode for others on this element

+ Studentinvolvementin the learning prosess

ot Evident| Emerging | Proficen | Exemplary





CLASS KeysSM

Module 7:

Formal Observation

Spring 2010

Teacher and Leader Quality

Education Support and Improvement





“We will lead the nation in improving student achievement.” 
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Resources and Materials

Teachers will need the following resources and materials for this module:



CLASS KeysSM Notebook

Formative Analysis for CLASS KeysSM form

Formal Observation Planning for CLASS KeysSM form

Handout 7A:  Example Formal Observation Planning for CLASS KeysSM 

Handout 7B:  Example Formative Analysis for CLASS KeysSM 

Module 7 PowerPoint
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Resources and Materials

Teachers will need he following resources and
‘materials for this module:

- CLASS Keys* Notebook

- FormativeAnalsis for CLASS Keys™ form

- Formal Obsenation Planningfor CLASSKeys form

- Handout & Example Fomal Observation laing
for CLASS Keys*

- Handout 78 Example Fomtive Anslysis for CLASS
Keysor

- Module PamerPoint





CLASS KeysSM

Module 7:

Formal Observation

Spring 2010

Teacher and Leader Quality

Education Support and Improvement





“We will lead the nation in improving student achievement.” 
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Feedback

The Evaluator



Schedules and conducts a conference within five working days of the formal observation.



Provides oral and written feedback that is constructive and promotes the professional growth of the teacher.



Considers any additional information provided by the teacher during the conference.



Collaborates with the teacher to review the targets of the Professional Growth Plan.



Provides feedback on the Georgia Teacher Duties and Responsibilities if appropriate evidence is observed.
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Feedback

The Evalustor

- Schedulesand onduets s conference withinfive
Working daysof te fomalopseriation

- Provides orsand witenfescbackthat s corstuctive
20 promotes the professonalgrowthal he fescher

- Considersany sddiionalinformation provided by he
tescher dutng the conference.

- Collaborate withthe eacher toreview the targetsof the
Protessiansl Growh Pian

- Provides fesdback on the Georga Teacher Dutis and
Responsiilie f spproprae vidence s obsened





GTDR

Performance 

Annual Evaluation



Annual

Evaluation

Announced,

Longer Observations

Unannounced, 

Short Observations

Other Artifacts/Evidence

Student Achievement
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Annual Evaluation






Levels of Performance

EMERGING



Evidence of preliminary understanding and demonstration of the element that may develop further with coaching and/or clearer expectations.

		Not Evident		Emerging		Proficient		Exemplary



“We will lead the nation in improving student achievement.” 











Levels ofPerformance
EMERGING

Evidence o preliminary understanding and

demonstration of the elementthat may develop

further with coaching andior olearer

expeotations.

[iotEviert | Emerging | Probcrert | Exempiary





Levels of Performance

PROFICIENT



Evidence that the teacher is meeting the expectations for this element.



Consistency of practice is a key consideration at this level.



PROFICIENT is the TARGET over time for all teachers with all elements.

		Not Evident		Emerging		Proficient		Exemplary



“We will lead the nation in improving student achievement.” 











Levels ofPerformance
PROFICIENT

Evidence thatthe tescher is mesting the
expectations forhis slement

Consistancy of practce i 3 key consideration
atitis level.

PROFICIENT s the TARGET over ime for 3l
teachers with 3l lements.





Levels of Performance

NOT EVIDENT



The absence of evidence of behaviors required by the element or the presence of evidence of behaviors considered to be unacceptable for the element.

		Not Evident		Emerging		Proficient		Exemplary



“We will lead the nation in improving student achievement.” 











Levels ofPerformance
NOT EVIDENT

The sbsence of vidence of behaviors required

by the elementor the presence ofevidence of

behaviors consideredobe unacosptabls for the
element.

NotEvident| Emerging | Proficien | Exemplary





		This form assists the evaluator and teacher in preparation for a formal observation.		

		Teacher:		School/District:

		Evaluator:		Date/Time of Observation:

		Pre-Observation conferences are optional. If a conference is requested, check the appropriate box.
	Evaluator-requested conference		  Teacher-requested conference

Date and time of conference:		

		The following  checked documents should be submitted one week prior to the observation:

	  lesson or unit plans			   assessments
	  relevant student data/information 	   other:

Date Submitted:		



Formal Observation Planning
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Formal Observation Planning

[ ——

JE— oy
B B






The artifacts given to the evaluator should showcase           the teacher’s lesson.  



What are examples of relevant student data/information?  



Information about special needs students

Special circumstances

Data linked to the school improvement plan

 

Which assessments would be appropriate to submit? 

 

Diagnostic or pre-tests

Formative assessments to check for understanding

Summative assessments given at the end of the unit

Teacher Submitted Artifacts







Teacher Submitted Artifacts

The artifcts gven tothe evalustorshoukdshowease.
the tescher sleseon

Whatare cxamples of rlevantstudentdtalnfomation?

Information sbout specialnesds students
Specialireumstances
“Datalinkecta th schootmprovement plan

Wihich assessments wouldbe 3ppropriat o subeit?

Disgnostc orpretests
“Formstiveassessmentsto checkfor understanding
- Summative assessments givenattheend of theurit







Preparation

The Evaluator



Schedules the formal observation time and date.



Schedules a pre-observation conference if requested   by either the evaluator or teacher.



Requests and reviews artifacts provided by the teacher.





The Teacher



Submits artifacts such as lesson or unit plans,  diagnostic or summative assessments, and other information that will assist the evaluator in conducting the formal observation.
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Preparation

The Evalustor

- Scheculesthe formsl obseratontimeand e

- Scheduless preabsenationcorferenc f aquested
By sither he evaator o feioher.

- Requests andreviows artfctsprovided by the tescher.

“The Tescher

* Submits artfscts suchs lessonorunt plars.
diagnoste orsummatie ssessements, sndother
nformation et wil 3t th evaLatS i conaictig
theform observaton





Levels of Performance

NOT EVIDENT



The absence of evidence of behaviors required by the element or the presence of evidence of behaviors considered to be unacceptable for the element.

		Not Evident		Emerging		Proficient		Exemplary



“We will lead the nation in improving student achievement.” 











Levels ofPerformance
NOT EVIDENT

The sbsence of vidence of behaviors required

by the elementor the presence ofevidence of

behaviors consideredobe unacosptabls for the
element.

NotEvident| Emerging | Proficien | Exemplary







Feedback

The Evaluator



Schedules and conducts a conference within five working days of the formal observation.



Provides oral and written feedback that is constructive and promotes the professional growth of the teacher.



Considers any additional information provided by the teacher during the conference.



Collaborates with the teacher to review the targets of the Professional Growth Plan.



Provides feedback on the Georgia Teacher Duties and Responsibilities if appropriate evidence is observed.
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Feedback

The Evalustor

- Schedulesand onduets s conference withi five
Working daysof te fomalopseriation

- Provides orsand witenfescbackthat s corstuctive
2 promote the pofessonalgrowthal he fescher

- Considersany sddionalinormation provided by he
tescher dutng the conference.

- Collaborate withthe teacher toreview the targetsofthe
Protessiansl Growh Pian

- Provides fesdback on the Georga Teacher Dutis and
Responsiiliesf spproprde vidence s obsened





Module 7 Objectives

Explain the guidelines and steps for the formal observation.



Explain the preparation for a formal observation.



Explain the feedback and conference after the formal observation.
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Module 7 Objectives

- Explain the quidelines and steps for the
formal observaton.

+ Explain the preparation for 3 formal
observation.

- Explain the foedback and conference afer
the formal observation.





The Three Steps of the Formal Observation
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Formal Observation





Preparation





Observation





Feedback































































The Three Steps of the Formal Observation






GTDR

Performance 

Annual Evaluation



Annual

Evaluation

Announced,

Longer Observations

Unannounced, 

Short Observations

Other Artifacts/Evidence

Student Achievement
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Annual Evaluation






Levels of Performance

PROFICIENT



Evidence that the teacher is meeting the expectations for this element.



Consistency of practice is a key consideration at this level.



PROFICIENT is the TARGET over time for all teachers with all elements.

		Not Evident		Emerging		Proficient		Exemplary



“We will lead the nation in improving student achievement.” 











Levels ofPerformance
PROFICIENT

Evidence thatthe tescher is mesting the

expectations forhis slement

Consistancy of practce i 3 key consideration

atitis level.

PROFICIENT s the TARGET over ime for 3l
teachers with 3l lements.





Levels of Performance

EXEMPLARY

Evidence that the teacher’s performance exceeds the standard.



Leadership among peers

A model for others on this element

Student involvement in the learning process



		Not Evident		Emerging		Proficient		Exemplary



“We will lead the nation in improving student achievement.” 











Levels ofPerformance
EXEMPLARY

Evidence thatthe tescher's performance

excesds the standard.

+ Leadership among peers

 Amode for others on this element

+ Studentinvolvementin the learning prosess

ot Evident| Emerging | Proficen | Exemplary





Levels of Performance

EMERGING



Evidence of preliminary understanding and demonstration of the element that may develop further with coaching and/or clearer expectations.

		Not Evident		Emerging		Proficient		Exemplary



“We will lead the nation in improving student achievement.” 











Levels ofPerformance
EMERGING

Evidence o preliminary understanding and

demonstration of the elementthat may develop

further with coaching andior olearer

expeotations.

[iotEviert | Emerging | Probcrert | Exempiary







Preparation

The Evaluator



Schedules the formal observation time and date.



Schedules a pre-observation conference if requested by either the evaluator or teacher.



Requests and reviews artifacts provided by the teacher.





The Teacher



Submits artifacts such as lesson or unit plans,  diagnostic or summative assessments, and other information that will assist the evaluator in conducting the formal observation.
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Preparation

The Evalustor
- Scheculesthe ormsl obseratontimeand e

- Scheduless preobsenatinconferencef requestad by
ithr the svausorartescher

- Requests andreviows rtfcts provided by the tescher.
“The Teseher

* Submits artfacts suchs lssonorurt plars.
diagnostec orsummatie ssessiments. andother
ndarmation et wil 54t th evauato i conaictig
theformalobservaion





The artifacts given to the evaluator should showcase           the teacher’s lesson.  



What are examples of relevant student data/information?  



Information about special needs students

Special circumstances

Data linked to the school improvement plan

 

Which assessments would be appropriate to submit? 

 

Diagnostic or pre-tests

Formative assessments to check for understanding

Summative assessments given at the end of the unit

Teacher Submitted Artifacts







Teacher Submitted Artifacts
The artifcts gven tothe evalustorshoukdshowease.
the tescher sleseon
Whatare cxamples of rlevantstudentdtalnfomation?
Information sbout specialnesds students
Specialireumstances
“Datalinkecta th schootmprovement plan
Wihich assessments wouldbe 3ppropriat o subeit?
Disgnostc orpretests
“Formstiveassessmentsto checkfor understanding
- Summative assessments givenattheend of theurit





Responses to any of the following questions should be completed if not readily answered in the above documents.



What do you want the students to know, understand, and be able to do by the end of the lesson? 



What assessment strategies will you use to monitor student learning?



What will you do differently if the students do not understand or already understand the concepts?



If students are grouped for instruction, how will the grouping be determined?



On which specific elements should the evaluator focus during the observation?



Are there any specific issues related to this lesson, classroom, or students that could impact instruction?
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Responses to any of the following questions should be

completedifno el nswered i the Sbovedocuments.

1. Whatdo youwant thestudents to know, understand,
be'ableta dobythe end of e esson?

2 Whtassessment strategies wilyou useto moritor
Studentieaming?

3 Whatwillyou dodiferenty i the studerts donot
Understand ey undestand the concepts?

4 fstudentsae grouped orinstructon, howwilhe
Groupingbe dsermined

5O which speifc clemnts should the evlutorfocus
uring e omsenvations

5 Arether any specfic ssueseltedto s sson,
Classroom, or Snudents that could impactinsiruction?





		This form assists the evaluator and teacher in preparation for a formal observation.		

		Teacher:		School/District:

		Evaluator:		Date/Time of Observation:

		Pre-Observation conferences are optional. If a conference is requested, check the appropriate box.
	Evaluator-requested conference		  Teacher-requested conference

Date and time of conference:		

		The following  checked documents should be submitted one week prior to the observation:

	  lesson or unit plans			   assessments
	  relevant student data/information 	   other:

Date Submitted:		



Formal Observation Planning
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Formal Observation Planning






The Three Steps of the Formal Observation
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Formal Observation





Preparation





Observation





Feedback































































The Three Steps of the Formal Observation
























INFORMAL

FORMAL

5-15 minutes in length

30-50 minutes in length

Unannounced

Announced

Focus  on more elements

Focus  on a few elements

Factored into the Annual Evaluation



Informal and Formal Observations: Similarities and Differences







image1.png

515
minutes
inlength

30-50
minutes
inlength

Factored
into the
Annual
Evaluation

Unannounced Announced

focuson
more
elements

Focuseson
afew
elements














Module 7 Objectives

Explain the guidelines and steps for the formal observation.



Explain the preparation for a formal observation.



Explain the feedback and conference after the formal observation.
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Module 7 Objectives

- Explain the quidelines and steps for the
formal observaton.

+ Explain the preparation for 3 formal
observation.

- Explain the foedback and conference afer
the formal observation.





